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Introduction

Walkthroughs are efficient ways of gathering 
evidence of instructional practices in 
the classroom. While not intended to be 

evaluative, classroom walkthroughs are brief visits that 
occur in classrooms on a frequent basis. These  5 - to  
15 -minute visits can significantly impact teaching and 
learning. Walkthroughs should be productive with a focus 
on instructional improvement.    

Classroom walkthroughs provide school administrators 
with evidence to determine the effectiveness of 
instruction and if district and/or campus initiatives are 
being implemented in the classrooms, yielding expected 
results. To ensure students are prepared to excel at high 
levels, administrators must be certain that teachers are 
preparing students to be successful in the classroom and 
that students are engaged in the learning.   

The content addressed in Best Walkthrough Practices 
indicates that classroom walkthrough practices can 
improve teacher and student performance. This 
administrative resource advocates the importance of a 
cycle of continuous improvement in teaching and learning. 
When teachers reflect on their teaching and engage in 
instructional conversations across the campus, school-
wide efforts can have powerful effects on student learning.  

By using this book as a resource, school administrators 
will learn to:

 • foster a school culture that supports walkthroughs.

 • empower teachers to embrace walkthroughs.
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 • lead teachers to become active participants in the 
walkthrough process.

 • engage teachers in reflective and collaborative 
walkthrough conversations.

 • implement processes that actively involve teachers, 
focus on teacher and student behaviors, and 
incorporate “look-fors” and other walkthrough 
elements.

 • review evidence from walkthroughs to determine if 
goals were accomplished.

 • coach teachers to develop a continuous growth 
mindset toward teaching and learning in the 
classroom.

 • assess their walkthrough knowledge and take action 
to refine skills.

Best Walkthrough Practices was created to encourage 
school administrators to reflect on and evaluate their 
walkthrough habits in order to maximize the effectiveness 
of improving instruction and learning. The overall intent 
of this book is to enhance the instructional leadership of 
administrators while increasing student achievement. 

I have finally figured out how to capture 
walkthrough data and not misplace it. 
The left side of my brain will remember 
what I see and hear. The right side of 
my brain will be my backup!
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Walkthrough Benefits

When principals conduct walkthroughs on a 
frequent basis, positive outcomes occur for all 
stakeholders on their campuses. The school 
becomes a true learning community.

Benefits to Principals
Principals will:

 • collaborate more often with teachers and students.

 • contribute to a positive campus culture.

 • better understand instructional needs and patterns 
on their campuses.

 • express interest in the teaching and learning 
processes being used.

 • plan or suggest professional development based on 
instructional needs.

 • identify classroom management issues and address 
these issues through dialogue with teachers and 
through school-wide planning.

 • become more aware of the behavioral, social, and 
academic needs of individual students and become 
better equipped to communicate with parents when 
there are concerns.

 • determine school-wide needs and therefore develop 
more focused plans of action for their campuses.

 • ensure that school-wide or district-wide goals are 
being administered with fidelity.

 • gather student data and influence student 
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performance by making instructional suggestions that 
will improve student learning.

 • develop a common language with teachers about 
instruction.

 • share common goals with teachers for improved 
teaching and learning.

 • identify safety issues and building concerns on the 
campus.

Benefits to Teachers
Teachers will:

 • view principals as instructional leaders and as 
someone who values what they do.

 • develop more pride in instruction.
 • develop a respect for the leader’s position.
 • have opportunities to be reflective about teaching 

and learning.
 • engage in meaningful conversations about 

instruction with principals.
 • view learning from the perspective of others.
 • deepen their understanding about teaching and 

learning.
 • develop a feeling of collegiality with principals and 

co-workers.
 • understand the importance of using effective 

instructional practices and how those practices 
impact learning.

 • become more focused on positive outcomes for 
students.

 • apply new knowledge and receive feedback about 
the implementation of school-wide professional 
development initiatives.
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 • increase their focus on school-wide instructional 
practices.

 • identify and implement best practices that support 
student learning.

 • acquire a better understanding of how student data 
can impact learning.

Benefits to Students
Students will:

 • see that principals value learning.

 • understand that teachers and principals work 
together to promote a healthy learning environment.  

 • understand that teaching and learning are important.

 • become active participants in their learning.

 • gain respect and develop a better rapport with 
the adults on campus because they view them as 
positive role models.

 • see improved achievement.  

Where was I? Ohhh, yes,
I was telling you about the 
benefits of walkthroughs!
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Types of Walkthroughs

There are many different types of walkthroughs. 
The purposes vary depending on the goals of the 
person who conducts the walkthrough. Whether 
labeled as learning walks, data walks, or quick 
walks, walkthroughs are used to gather evidence 
about teaching and learning. Guiding questions 
should be prepared before classrooms are visited. 
The following examples can assist you in the 
development of essential questions that might be 
useful in your walkthroughs.

School-Wide Initiative Walks
School-Wide Initiative Walks are used to determine 
whether instructional programs or school-wide initiatives 
are being implemented with fidelity.

Guiding Questions 

 • Are teachers integrating literacy components in an 
effective manner?

 • Is there evidence that students are using a problem-
solving method to solve math word problems?

 • Are teachers using science investigations to help 
students understand key science concepts? Are the 
investigations effective?
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ELA Walks
ELA Walks are used to collect identified evidence that 
measures the success of English Language Arts best 
practices.

Guiding Questions

 • Are students maintaining and referring to vocabulary 
journals when writing?

 • Are students successful in writing persuasive/
argumentative pieces?

 • Are students asking themselves critical thinking 
questions before, during, and after reading?

 • Are students providing evidence from texts to 
support their responses?

Technology Integration Walks
Technology Integration Walks are used to determine 
whether teachers are using technology to enhance 
student learning.

Guiding Questions

 • How are teachers integrating technology to enhance 
learning?

 • Do students benefit from the use of technology tools 
during instruction?

 • How are students using technology as formative 
assessment tools?

 • How do students use digital tools to support their 
learning? 
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Student Engagement Walks
Student Engagement Walks are used to determine 
whether students are actively engaged in learning.

Guiding Questions

 • Is the teacher facilitating the learning?
 • Is the teacher increasing student activity?
 • Is the teacher monitoring student participation?
 • Are the students applying the learning or the skills 

learned?
 • Are students participating in the learning process?
 • Are students interacting with other students (e.g., 

discussing, problem solving, evaluating)? 

Classroom Environment Walks
Classroom Environment Walks are used to collect 
evidence to determine whether the classroom 
environment is conducive to learning.

Guiding Questions

 • Does the room organization maximize learning?
 • Is the classroom designed to engage and motivate 

students?
 • Do students use established routines, procedures, 

and/or transitions?
 • Is the classroom free of clutter?
 • Are instructional materials readily available for learning?
 • Are materials accessible to all students?
 • Is the classroom designed to support learning?
 • Do teachers and students treat each other with respect?
 • Do students feel comfortable asking and answering 

questions?  
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Assessment Walks
Assessment Walks are used to determine the efficiency 
of teachers to assess learning. This can be accomplished 
by observing oral questioning techniques used by 
the teacher as well as formative and summative 
assessments.

Guiding Questions

 • Is the teacher frequently checking for understanding?

 • Is the teacher providing appropriate wait time after 
asking questions?

 • Does the teacher provide ongoing feedback and is it 
appropriate?

 • Does the teacher ask higher-level questions that 
promote deeper learning?

 • Does the assessment measure what students are 
learning?

 • Are students engaged in self-assessment?
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Visibility Builds Relationships

When an administrator’s presence on campus is 
natural and comfortable, then classroom visits 
are considered part of the normal routine and 
produce less apprehension and stress. Being 
visible and present can lead students, staff, and 
parents to consider the principal as accessible 
and deeply involved in the successful learning 
environment of the campus. Everyone is then 
comfortable and relaxed during classroom visits.

 • Establish relationships with staff, students, and 
parents with your presence and participation in daily 
routines and experiences.

 • Walk your campus numerous times each day, 
observing and participating with students, staff, and 
parents in casual, natural ways.

 • Be present throughout the campus each day in 
all settings – cafeteria, library, playground, halls, 
labs, loading/unloading areas, and classrooms. 
Observe staff as they interact with students and 
parents. These interactions will provide data that can 
contribute to staff members’ observations.

 • Develop rapport with students and parents. Learn 
their names and greet them personally. Participate 
in conversations, when appropriate. You can learn a 
great deal about the effectiveness of your campus 
during these conversations.
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 • Interact with students as they are participating in the 
lessons. Ask students questions about the content of 
the lessons and their responses to the learning.  

Be known as the 
principal who is 
accessible and 
“in the know.”
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School Culture and 
Walkthroughs

Campus leaders greatly impact the culture of 
their campuses. They constantly communicate 
and live the school mission and vision through 
their actions and by what they say. When leaders 
visit classrooms on a frequent and regular basis, 
they have many opportunities to model the desired 
culture of the school.  

What characteristics create a positive school culture?

 • Trust among stakeholders is prevalent.

 • Mutual respect for teachers, students, parents, and 
administrators is obvious.

 • Professionalism is expected.

 • Mistakes are viewed as opportunities for growth.

 • Diversity is appreciated.

 • Communication is open and collaborative.

 • Productivity is valued.

 • High expectations are communicated.  

How do walkthroughs help leaders influence school 
culture?

Conducting walkthroughs and providing feedback develop 
a culture of collaboration and trust among stakeholders. 
Walkthroughs provide opportunities for school leaders 
to model the characteristics of a positive school culture. 
Expectations and indicators that describe teacher and 
student success are the focus of the walkthroughs.   
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Feedback that is shared following the walkthroughs 
reinforces a positive school culture when leaders 
continually emphasize the school’s mission, vision, 
and goals for improvement. Better teaching, increased 
learning, and the development of positive relationships 
are the outcomes.  

How do school leaders influence the culture of schools?

 • By articulating and modeling the values, norms, and 
beliefs for good teaching and learning
• When leaders become role models, their actions 

are viewed as acceptable and desired. People 
tend to replicate positive actions. 

 • By setting high expectations
• When goals are focused on excellence and 

success for all, failure is not an option for teachers 
and students. When high expectations are evident, 
more successes are experienced. 

 • By making everyone accountable
• When all stakeholders understand how they affect 

the school’s mission, accountability increases. 

 • By creating urgency to meet goals
• When a healthy sense of urgency is present, 

people are more motivated to meet or exceed 
goals. Success breeds success. 

 • By celebrating successes and milestones
• When pride in teaching and learning is evident, 

celebrations become part of the culture of the 
school. People feel more appreciated when they 
are celebrated. 
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 • By encouraging collegial relationships among 
stakeholders
• When all stakeholders develop collegial 

relationships, they understand that the success of 
all is dependent on the success of each individual 
stakeholder. Walkthrough feedback is desired. 

 • By embracing diversity
• When diversity is valued, it is appreciated. 

 • By showing appreciation 
• When people feel appreciated, they are more 

motivated toward success.  
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Developing a Climate of Trust

Walkthroughs can be beneficial when teachers 
view them in a positive manner. Guide teachers 
to understand that growth rather than compliance 
is the key to effective walkthroughs. Prior to 
conducting walkthroughs, the first step is to 
establish a climate of trust.   

 • Inform teachers that your intention for walkthroughs 
is to help them by observing and by sharing ideas for 
effective instruction.

 • Let teachers know that you view walkthroughs 
as a reciprocal process and that you want them 
to be involved in planning and discussing the 
walkthroughs.

 • Demonstrate that you can be trusted to share 
information about teacher performance in a 
courteous and professional way.

 • Assure teachers that your visits will not be disruptive.

 • Provide evidence to reinforce suggestions for 
improvement.

 • Be consistent and fair.

 • Stay focused on the goals of walkthroughs.

 • Communicate the message that walkthroughs 
provide a glimpse of what is happening in the 
classroom.

The following teacher behaviors become apparent when 
walkthroughs are viewed in a positive way. 



SECTION 1   |   Articles

  Best Walkthrough Practices   |    21

Teachers: 

 • desire feedback and seek assistance.

 • feel that administrators care about instruction and 
learning.

 • perceive walkthroughs as beneficial for themselves 
and for their students.

 • gain confidence in effective teaching.

 • view principals as fair, consistent, and trustworthy.

 • develop pride in teaching.

 • engage in conversations about teaching and 
learning.

 • ask for ideas about improvement.

 • recognize principals as instructional leaders.

 • share individual needs for professional development 
or professional reading.

 • communicate openly with principals.

 • view the principal as nonthreatening. 

The First Step in 
Conducting 

Walkthroughs

Build a 
Climate 
of Trust
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Walkthrough Actions

In order to make walkthroughs more effective, 
instructional leaders should consider actions 
to take. These actions should be clearly defined, 
communicated, and understood by all who are 
involved. 

Actions to Take
Administrators should:

 • be champions for teachers and students by 
expressing genuine concern and caring.

 • dress professionally. Act as a role model and a 
leader on campus.

 • model behaviors they would like to see in the 
classroom.

 • communicate the idea that teaching and learning are 
important.

 • be good listeners and observers.

 • create a feeling of acceptance so teachers and 
students feel safe to express themselves in positive 
ways.

 • stand or sit in areas that do not draw attention to 
themselves.

 • observe for  5 – 15  minutes during walkthroughs. 
Walkthroughs should be used as frequent snapshots 
of instruction.

 • record evidence that reflects or describes what the 
teacher/students are saying and doing.
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 • stay focused on gathering data that provides 
evidence for the purpose of the walkthrough.

 • schedule varying times during the day for 
walkthroughs.

 • notice student behaviors that are concerns; record 
evidence or examples that can be used to support 
concerns; discuss these with teachers when 
feedback is given.

 • maintain a positive demeanor so others will be 
optimistic.

 • provide feedback in a timely manner.

 • frame feedback in a positive way.  

 • guide teachers to become self-reflective when 
discussing what happens in the classroom.

 • encourage teachers to lead conversations when 
follow-up conferences are held.

 • focus on teacher and student growth when providing 
feedback to teachers.  

Actions to Avoid
Administrators should not:

 • allow interruptions to interfere with regular 
walkthroughs.

 • visit some teachers more often than others.

 • make derogatory or degrading statements to 
teachers or students.

 • share feedback during the classroom visit.

 • provide infrequent feedback following a walkthrough.

 • use a threatening tone during or after a walkthrough.

 • dominate conversations when providing feedback to 
teachers.
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 • share a checklist of indicators with teachers when 
giving feedback. (Conversations are the key to 
growth.)

 • point out multiple concerns that are observed. 

 • choose numerous areas for improvement.

 • begin a feedback conversation before reviewing the 
recorded data and prepared reflection questions for 
the teacher.

 • discuss the walkthrough concerns of one teacher 
with another teacher. 
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Carving Out Time for 
Walkthroughs

An organized leader who has a plan for the big 
things is the leader who also has a plan for the 
small things. Effective administrators schedule 
time for frequent classroom walkthroughs. 

 • Determine your “big picture”/annual priorities and 
allow those essentials to guide your daily work. 
Measure all work and tasks against those priorities.

 • Delegate and trust. Assess the skills of each staff 
member, provide needed training, and then share 
tasks with your staff.

 • Organize each day with a daily agenda and your 
to-do list. Each morning, provide your office staff 
that agenda, including meetings, appointments, 
classroom visits, duties, reminders, etc.

 • Establish a communication system between you 
and your staff and you and your parents/community. 
Be certain that your office staff understands which 
concerns must be addressed expediently and which 
can be delayed.

 • Train and empower your office staff to field calls 
and questions. Establish topics/requests/issues 
that require your attention and those that can be 
delegated to others.

 • Publish a “Whom to See for What” list as a reference 
for staff and parents/community. Revise as needed 
when issues and responsibilities arise that are not 
referenced on your list.
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 • Practice handling hard copy mail, e-mail, and all 
communications one time – keep, file, toss, act.

 • Classify tasks that must be completed outside of the 
current school day but before you leave the campus 
as “Today Tasks.” For those other tasks that can be 
delayed, classify those as “Not Today” or “Weekend 
Tasks.”

 • Prepare a print or online weekly agenda for your staff 
that includes daily campus activities and campus/
district news and updates. This agenda reduces 
the time needed for staff meetings. It also provides 
information that staff can refer to rather than having to 
request the information from you or your office staff. 

 • An open-door-policy principal must also have some 
closed-door time. This practice models for staff the 
need for uninterrupted time to complete tasks.  

 • When you are walking your campus, use a note pad 
or electronic pad to record needs, such as repairs, 
concerns, reminders, so that you can respond to 
them when you return to the office.  

Is it time for 
walkthroughs again?
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Focus on Student Learning

Administrators always need to keep a pulse on 
student learning. Walkthroughs that focus on the 
learner are essential if the campus goal is student 
achievement, ensuring all students have the 
opportunity to succeed.

There are many areas an administrator might target 
when concentrating on student learning. Whatever is 
used, know the areas well so evidence can be collected 
quickly due to limited time during informal visits. To begin 
with, these four questions will help narrow the focus 
during the observation: 

 • What are the students doing?

 • What resources are the students using?

 • What level(s) of thinking is(are) being demonstrated?

 • What is the level of classroom engagement? 

Student Actions
Administrators focus on the actions of students as part 
of assessing student learning. It is important to identify 
what students are doing during the walkthrough. Think 
about the language skills of speaking, listening, reading, 
viewing, writing, and visually representing. Identify which 
skills are used and how they interrelate in the observed 
learning. All actions employed by the students should be 
noted (e.g., reading text and speaking with classmates in 
a small group, listening to and communicating with the 
teacher, viewing and discussing artifacts). 
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Resources
During the walkthrough, note all of the resources 
students are using. Materials can range from textbooks 
or print materials to digital tools, from worksheets to 
content-specific manipulatives or artifacts, and much 
more. Throughout the year, students should engage with 
a variety of appropriate and applicable materials. These 
resources should be vehicles for learning rather than 
serving as pieces of information.  

Thinking Levels
Frameworks for thinking (e.g., Bloom’s Taxonomy, Depth 
of Knowledge) can help administrators determine 
the cognitive level of tasks presented to students. 
However, what is important at this point is to determine 
the engagement level of the students, not the task 
itself. It may be a higher leveled task, but students are 
processing or attending at lower levels. Become aware 
of all the observed levels of thinking as evidenced by 
student participation.  

Classroom Engagement
Several engagement levels may be demonstrated by 
students during a walkthrough. Keep your focus on the 
classroom rather than on individual students, although 
individual student actions might be important to note. 
Think of a continuum that ranges from  1 – 3 .

1
Disengaged Well-Managed Highly-Engaged

2 3
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 • A disengaged classroom might reflect some 
characteristics of a well-managed class, but 
dysfunctional behaviors do appear, creating an 
overall environment not conducive to engaged 
learning. Observations at this level indicate that some 
students are not attending to the task at hand.

 • At Level  2 , ensure that several students are asked, 
“What are you learning?” The students may appear 
compliant yet have no clue what they are learning 
or why. They may simply be rule followers but not 
genuinely engaged in the learning.

 • Highly-engaged students are interacting with the 
content, with the teacher, and with peers. They 
can tell you what it takes to be successful with the 
learning.

Student observation data might indicate variety in all 
mentioned categories; however, engaging the teacher 
in a professional and informal follow-up conversation 
is important in determining the meaning or value of 
the student learning data. Administrators must lead the 
teacher to think about the walkthrough evidence and 
determine if every student had the opportunity to learn 
and achieve.
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Helping Teachers Become 
Self-Reflective

Administrators best help teachers when they 
guide them to become self-reflective. Focus 
on best practices when scheduling school-wide 
professional development. Look for patterns 
in teaching and learning during walkthroughs. 
Following the walkthroughs, formulate reflective 
questions concerning best practices and ask them 
during follow-up conferences. Guide teachers to 
reflect on their teaching practices and student 
outcomes.

What does it mean to be a reflective 
teacher?
A reflective teacher frequently evaluates personal 
teaching skills and techniques. After each lesson is 
completed, a reflective teacher asks questions to 
deepen understanding and then applies the knowledge 
and skills to improve instruction based on the self-
reflection.  

What are the characteristics of a reflective 
teacher?
A reflective teacher: 

 • questions the teaching objectively.

 • studies and is familiar with best practices.
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 • is inquisitive and seeks to find answers to problems/
concerns.

 • asks for direction and support.

 • analyzes student performance and finds ways to help 
students become successful.  

How does reflecting on teaching help the 
teacher?
The reflective teacher: 

 • is more focused on standards and how those 
standards must be taught.

 • knows and applies best practices in the classroom.

 • develops pride in performance.

 • gains confidence in teaching.

 • is willing to share ideas with others.  

What steps can an administrator take to 
help teachers become self-reflective?

 • Train teachers in the processes that will be used for 
effective walkthroughs.

 • Communicate that walkthroughs are used to gather 
information about teaching and learning.

 • Provide training in best practices by scheduling 
ongoing professional development.

 • Observe teachers on a frequent and regular basis to 
determine the implementation of the best practice 
strategies.

 • Share a brief summary that focuses on the evidence 
collected and the practices observed during the 
walkthrough.
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 • Ask thought-provoking questions that cause teachers 
to reflect on specific practices.

 • Guide teachers to develop a plan that will help them 
improve instruction.

 • Revisit the classroom during a follow-up walkthrough 
to gather additional information based on the action 
plan.

 • Share follow-up information with the teacher during a 
guided discussion.  

What are other practices that encourage 
school-wide teacher self-reflection?

 • Share and discuss videos of effective teaching with 
the entire teaching staff. 

 • Video teachers with their permission and ask 
reflective questions while observing the video with 
the teacher. 

 • Schedule classroom observations with teachers who 
demonstrate strengths in best practice categories 
and who volunteer to allow their colleagues to 
observe. Facilitate discussions about the best 
practices that were observed. Ask observing 
teachers to reflect upon how the same strategies 
could be implemented in their classrooms. 
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Feedback Following 
Walkthroughs

Feedback is an integral part of walkthroughs 
and should be used to improve teaching and 
learning. Descriptors for sound and meaningful 
instruction should be clearly identified before 
walkthroughs occur. Accurate feedback based on 
the descriptors should be given in a timely manner 
following a walkthrough observation. Inaccurate 
feedback results in the failure of teachers to grow 
professionally and the failure of students to be 
successful.

Purposes of Feedback
 • Highlight instructional strengths and areas of 

improvement.

 • Share accurate information concerning observed 
behaviors and practices.

 • Provide positive reinforcement and encouragement.

 • Encourage teachers to reflect on their teaching.

 • Offer suggestions for improvement.

 • Bring attention to resources or professional 
development that relate to observed behaviors.

Characteristics of Feedback
 • Specific and accurate

 • Nonthreatening
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 • Constructive

 • Well-planned

 • Ongoing and consistent

 • Learner-centered

 • Self-reflective 

Keys to Effective Feedback
 • Build a climate of trust before feedback is given.

 • Be objective when evaluating teachers and provide 
honest and reliable feedback. Encourage teachers 
to understand that honest feedback will lead to 
improved instruction.

 • Use a coaching model that guides teachers 
to understand that the goal of walkthroughs is 
to develop/extend their knowledge, skills, and 
practices.

 • Avoid making general statements such as, “You did 
a good job of engaging students in learning.” Rather, 
ask questions that provoke reflection such as, “How 
did you engage students in learning throughout your 
lesson?” “Was this successful?”

 • Ask probing questions that encourage teachers to 
become self-reflective about teaching so they will 
continually evaluate their own performance.

 • Choose one or two areas to address.

 • Link feedback to resources that might help a teacher 
improve instruction (e.g., professional articles, 
teaching videos, books, campus professional 
development, collaboration with peers).

 • Provide follow-up and additional feedback when 
suggestions for improvement are made.
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In your classroom yesterday, 
I observed your students 
discussing the value of saving 
resources, like paper, time, and 
electricity. As you know, our 
campus resources are limited. 
So, I‛ll just send walkthrough 
feedback to you telepathically.
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Reflecting on Learning

Classroom walkthroughs are tools that, if 
used wisely, can build a culture for critical 
reflection about learning. Follow-up walkthrough 
conversations that take place between the teacher 
and the instructional leader promote thoughtful 
dialogue and lead to deeper thinking about 
lessons, strategies, and the curriculum.

Individual Teacher Conversations
 • Impacting student learning is essential. Walkthroughs 

can become powerful tools for teachers when they 
are asked reflective questions. 

 • Reflective questions can move the conversation 
toward learning. 

 • Evidence of student learning drives the conversation. 
Talk about what happened during the walkthrough: 
What did the teacher do and say? What did the 
students do and say? What was the outcome?

 • The administrator can ask questions and use 
walkthrough evidence to facilitate the conversation 
from teacher-centered to student-centered.

Sample Reflection Questions
 • I noticed that . How do you ensure 

that students are grasping the meaning of the 
concept being taught?
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 • I saw that higher-level thinking caused students to 
. What did you think about that? Will 

this affect future lessons?

 • At one point in the lesson it seemed that 
. Is that what you thought was 

happening?

 • I noticed that you interacted several times with 
. I was wondering how you increase 

the number of students who are actively engaged in 
the lesson.

 • I observed . How might you vary the 
lesson to increase student cooperation (partners, 
small groups)?

 • I was really interested in what the students were 
saying about . Could you tell me how 
an earlier lesson or activity led to that discussion?

 • As I saw the students working independently, I 
wondered how many students arrived at the correct 
answer. How do you know that students are working 
the problems correctly?

 • I observed some students . How did 
that align with the lesson or the unit? Can you tell me 
more about this?

 • Tell me more about when you said . 
What led you to respond that way?

 • I wondered if you have thought how a student-
centered lesson might change learning. What are 
your thoughts on that?

 • Now that we have reflected on the evidence of what 
students were doing or saying in the brief time I was 
in your classroom, did you feel that you achieved 
your goals during your lesson?
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School-Wide Conversations
Instructional leaders might wish to engage all teachers 
in a school-wide reflection after individual teacher 
conversations take place. This promotes engagement 
in continuous improvement practices across the entire 
campus.

 • Involvement of all teachers develops a common 
language.

 • Conversations that focus on improvement and 
evidence of student learning communicate high 
expectations.

 • Collaborative voices that engage in reflection 
on school-wide practices can cultivate a shared 
commitment toward learning.  

Sample Reflection Questions
 • How can we communicate our learning expectations 

to the students?

 • What are the overall trends (in student engagement 
practices) that contribute to teaching and learning? 
Should we do something different than what we are 
doing?

 • How does walkthrough evidence measure goal 
attainment and impact professional development?

 • How do we ensure that students know what the 
learning expectations are for the lesson?

 • How might we ensure that students can articulate 
what they are learning rather than what they are 
doing?

 • What do we need to do to help students know the 
criteria for success when they are engaged in a task?
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Informal Conversations

Usually the district will have a policy regarding 
walkthroughs, and administrators should be in 
compliance with district rules and regulations.  

Decisions to Consider
If there are no rules or procedures to follow, then 
administrators will consider the following questions: 

 • Should I meet with the teacher after the walkthrough?

 • Should I leave a note before I leave the classroom?

 • Should I give some type of communication to 
the teacher the next day following the classroom 
walkthrough?

 • Should I do nothing?

The recommended answer to all of these questions 
is to “be consistent about the type of feedback or 
comments given to teachers” following a brief classroom 
walkthrough. Assess yourself, and make sure you have 
informed teachers about all aspects of walkthroughs. If 
administrators waver in their procedures, then teachers 
could interpret silence or a brief note as an area of 
concern or deficiency. Teachers new to the campus or 
novice teachers will always welcome an encouraging or 
supporting note. Even accomplished teachers appreciate 
and value such comments.  
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Follow-Up Conversations
Administrators should take an additional step and 
engage in an informal conversation with the teacher.

 • Share evidence about what was observed.

 • Have a dialogue about the evidence and its meaning.

 • Ask if the behavior of certain students was typical.

 • Engage the teacher in sharing reflective comments.

If the administrator did observe that performance is at a 
less than desired level, affecting student learning, then 
the administrator should immediately schedule a teacher 
conference and share the evidence. The administrator 
can serve as a facilitator in thinking through the lesson.  

Commitment
A commitment to walkthroughs is easy to make; sometimes 
it is difficult to find time in spite of an administrator’s 
intentions. Connecting with every teacher every few weeks 
allows administrators a glimpse into what is happening 
across the campus and what teacher or student issues 
need to be addressed. By keeping a planned walkthrough 
commitment, administrators can serve as valuable 
resources for the teachers in their schools.  

Mrs.Collins

Mr.Moore

Ms.Love

Now, let‛s see... 
A note to Mrs.Collins, a 
conference request to 
Ms. Love, and praise 
for Mr. Moore! He 
knows what he is doing.
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Positive Outcomes

Principals will be seen as instructional 
leaders.
Walkthroughs provide many positive opportunities for 
principals. Most importantly, they allow principals to be 
actively engaged in the teaching and learning processes 
on their campuses. Teachers begin to view principals 
as instructional leaders rather than evaluators. Teachers 
develop more positive attitudes toward teaching and 
oftentimes want principals to see what they are doing. 
Students view principals as instructional leaders as well.  

Principals are visible on campus.
While formal observations occur once or twice yearly, 
walkthroughs can occur repeatedly throughout the year. 
The frequency of visits allows principals to be visible 
on their campuses. The message that teaching and 
learning are important becomes obvious to everyone. 
The dialogue that follows the walkthroughs provides 
opportunities for principals and teachers to discuss 
instruction on a regular basis.  

Principals can better determine campus 
needs.
Frequent classroom visits allow principals to better 
determine needs for school-wide improvement. 
Walkthroughs can assist principals in setting more 
specific and targeted goals. Gathering data or evidence 
of student learning becomes more focused. Needs can 
be determined by reflecting on these questions. 
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 • Are students actively engaged in learning?

 • Does the teacher set clear expectations for behavior 
and learning?

 • Is the classroom organized and free of clutter?

 • Is there a positive classroom climate in every room?

 • Do teachers implement instruction aligned to 
standards?

 • Do teachers provide rigorous instructional activities 
that challenge students?

 • Do teachers integrate critical thinking?

 • Do teachers ask for feedback from students? Is this 
process effective?

 • Is there evidence of planning?

 • How do students behave in unsupervised areas of 
the school?  

Principals can better determine whether 
school-wide initiatives are being 
implemented.
Walkthroughs allow principals to determine whether 
school-wide initiatives are being implemented with 
fidelity. For example, if a school-wide discipline or 
homework plan is the focus, principals can quickly 
determine if objectives are being supported. They can 
visit multiple classrooms in a short period of time and can 
reinforce strategies when they are knowledgeable of 
practices across the campus.  
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The school becomes a professional 
learning community.
The act of gathering data and sharing knowledge 
from walkthroughs creates a professional learning 
environment on campus. Conversations focus on 
common goals which strengthen teaching and learning. 
Principals and teachers develop a common language 
concerning instruction.
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An Empty Campus 
Walkthrough

Empty classrooms are an important setting for 
walkthroughs. Viewing the campus outside of 
regular school hours enables an administrator to 
observe things they may otherwise miss. Observing 
the campus when it is empty and quiet helps an 
administrator be more attuned to the evidence that 
establishes an effective learning environment.  

Observation Evidence
 • Student work displayed on hall bulletin boards with 

an apparent connection to learning objectives 

 • Daily class schedule posted in the hall

 • Neat appearance of the room with a clear plan of 
organization

 • Areas for large group, small group, and independent 
learning

 • Centers/stations for investigation, technology, 
reading, etc.

 • Teacher’s area organized with important supplies 
easily accessible

 • Posted learning materials that support learning 
objectives (e.g., word walls, anchor charts)

 • Appropriate level of stimulation of posted materials

 • Management tools posted for student use in order 
to establish a well-organized and well-managed 
classroom (e.g., calendars, student storage)
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 • Safety protocol is followed (e.g., no loose cords, 
uneven carpet)  

TODAY
Empty

Classroom!

I didn‛t think they would take 
me literally when I said I was 
conducting empty classroom 
walkthroughs after everyone 
left the building.
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Student-Focused 
Walkthroughs

Are students actively engaged in learning? What 
evidence can be gathered to show that students 
are engaged in the learning process? Rather than 
focus on teacher behaviors, this walkthrough idea 
encourages administrators to closely observe, 
listen, and interact with students. By doing so, 
administrators can discover student comfort levels, 
what they know, and how they can perform as a 
result of instruction.   

The following descriptors present a focus on students. 
By engaging in collaborative discussions with campus 
teachers, other descriptors that define effective 
instructional practices can be identified to add to this list.  

Positive Climate
 • Students seem comfortable seeking assistance, 

asking questions, or expressing opinions and ideas.

 • Students give support and feedback.

Question to Ask Students: What do you do if you need 
help?  

Purpose
 • Students can describe or clarify the purpose of the 

lesson rather than describe the activity.
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Questions to Ask Students: What are you working on? 
What are you learning from this activity/task/work?

Meaningful Tasks
 • Students find the tasks/activities interesting, 

challenging, and connected to learning.

 • Students appear to accept the challenge of the work/
task.

Questions to Ask Students: What are you learning? Is this 
work interesting to you? Why are you learning this?

Rigorous Thinking
 • Students work on complex problems, creating and 

choosing solutions.

 • Students reflect on the quality of their work.

Questions to Ask Students: How challenging is this 
work? What process did you use to determine the best 
solution? In what ways do you have the opportunity to be 
creative? 

Participation
 • Students use written, oral, and/or visual 

representations to express thoughtful ideas, 
reflective responses, and questions relevant or 
appropriate to learning.

 • Students display confidence.

 • Students initiate and complete tasks with limited 
scaffolding.
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 • Students interact socially and collaboratively in a 
variety of small group settings.

Questions to Ask Students: Do you ask questions about 
the learning? How do you use your time to think about 
your learning or the strategies you choose to use? What 
kind of opportunities do you have to work with others? 
How do you know the expectations for working with a 
partner or in a group?  

Performance
 • Students understand what quality work is and how it 

will be assessed.

 • Students can describe the criteria by which their 
work will be evaluated. Students may share a rubric 
or a checklist with the observer that identifies the 
criteria for success in advance of the task/work. This 
allows students to self-assess their progress.

Questions to Ask Students: How do you know that the 
task you are engaged in/doing is high-quality work? What 
are some words that describe quality in  
(name of task)?  

What Students Say and Do
Student-focused walkthroughs provide administrators 
a better picture of how effective instructional practices 
result in increased student learning. By observing 
students’ actions and words in multiple classrooms, 
multiple times, across the entire campus, a school-wide 
view of student engagement can be seen.
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The Walkthrough  
Commitment Goal

A goal for effective instructional leaders 
should be to visit classrooms multiple times 
throughout the school year. Setting a minimum 
number of visits makes the goal more measurable 
and signifies it will happen. Daily classroom 
walkthroughs inform a principal about the students, 
teachers, and their needs. These visits help an 
administrator keep a pulse on student learning 
more than any other strategy that a principal can 
employ.  

General Tips for Consideration
 • Commit to being in classrooms every day.

 • Adjust practices without giving up daily classroom 
walkthroughs.

 • Arrange for the support of trained staff, the secretary, 
or others to cover principal responsibilities for a short 
time to enable daily walkthroughs.

 • Determine how many walkthroughs per teacher to 
conduct during the year.

 • Decide on the number of classroom visits each day 
so that all classrooms are visited on a routine basis 
throughout the year.

 • Use a map of classrooms to indicate when and 
where walkthroughs occur. This record keeping will 
ensure visits are occurring at different times or places 
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across the campus and not limited to the morning or 
only in rooms located near the office.

 • Step into the classroom quietly and observe for  
5 – 15  minutes (pending district and/or campus 
requirements).

 • Know what you are looking for. Keep the focus on 
student achievement. 

 • Gather evidence about student learning.

 • Arrange a follow-up conversation with the teacher. 
Ask questions or pose situations that cause the 
teacher to reflect on the evidence gathered during 
the walkthrough and how it relates to best practices, 
school-wide goals, or student learning.  

I COMMIT TO DAILY WALKTHROUGHS
I COMMIT TO DAILY WALKTHROUGHS
I COMMIT TO DAILY WALKTHROUGHS
I COMMIT TO DAILY WALKTHROUGHS
I COMMIT TO DAILY WALKTHROUGHS
I COMMIT TO DAILY WALKTHROUGHS
I COMMIT TO DAILY WALKTHROUGHS
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The Value of Walkthroughs

What are walkthroughs?
Walkthroughs are brief snapshots of instruction that are 
conducted on a regular basis throughout the school year. 
They allow administrators to observe patterns of teaching 
and learning over long periods of time. Walkthroughs 
also provide administrators with opportunities to share 
conversations about instruction and learning that lead to 
student and teacher success.  

What are the general elements of 
walkthroughs?
Effective walkthroughs are:

 • well-planned.

 • goal-oriented. 

 • routine.

 • purposeful. 

 • brief (observations range 
from  5 – 15  minutes).

 • informal.

 • positive.  

How can walkthroughs be valuable?
Walkthroughs are valuable when they are: 

 • tied to familiar processes and are nonthreatening.

 • based on criteria that defines best practices for 
instruction and learning.

 • used to collect qualitative and quantitative data so 
patterns in teaching and learning are clear.

 • conducted on a regular and frequent basis.
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 • focused on teacher behaviors and student 
participation that connect to improvement.

 • followed by feedback.

 • viewed as opportunities for administrators and 
teachers to share dialogue about effective teaching 
and learning.

 • utilized to guide professional development and 
school-wide planning.

 • embraced as a part of the culture of the school.

 • maintained for continual school-wide improvement. 

 • administered in a collaborative manner where 
teachers feel comfortable asking for help and 
receiving feedback.
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Using Evidence to  
Improve Instruction

All campus leaders recognize that informed 
decisions are those that are based on data. 
Data is the evidence gathered during classroom 
walkthroughs. Knowing how to use classroom 
walkthrough evidence is something that needs to 
be defined and well thought out by a district or a 
campus.  

Coach Teachers Towards Continuous 
Improvement

 • Walkthroughs are not the same as teacher 
evaluations, so all stakeholders must have a clear 
understanding of the difference.

 • Campus leaders should avoid gathering walkthrough 
evidence to judge teachers but rather use 
walkthroughs as opportunities to collect evidence 
and coach teachers to higher levels of performance.   

Connect Goals to Professional Development
 • Classroom walkthroughs might be centered on 

teacher or campus goals that relate to a district or 
campus professional development initiative.

 • The intent of the walkthrough could be to determine 
if the training appropriately transferred into effective 
classroom practices. For example, the training 
might target quality questioning to increase student 
engagement.
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 • While visiting multiple classrooms, the observations 
revealed that teachers were asking questions 
that required higher cognitive responses; yet, a 
preponderance of walkthrough data or evidence 
across the campus indicated there was little 
interaction between and among teachers, students, 
and the content.

 • If an overwhelming percentage of observational 
data show a disconnection between goals and 
professional development, this might indicate that 
the professional development efforts are not making 
the impact that was expected.  

Conduct Follow-Up Conversations
 • After participating in instructional conversations and 

analyzing the walkthrough evidence more closely, 
real-time adjustments can be made with professional 
development.

 • When principals share this type data with the staff 
and engage them in instructional conversations that 
explore quality questioning, student engagement can 
deepen.   

Build a Complete Walkthrough Picture
 • To fully determine the impact of a professional 

development initiative on the quality of instruction 
across the entire campus, campus leaders must 
understand a complete picture is needed.

 • Evidence gathered from a single classroom 
walkthrough with one teacher tells you little about 
the impact of the professional development.

 • A complete data picture only emerges when 
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numerous walkthroughs are conducted over a 
period of time, not only with one teacher but with 
all teachers who are affected by the professional 
development.

 • Multiple walkthroughs followed by shared feedback 
can guide teachers to reflect on the shared evidence 
and to make wise decisions about teaching and 
learning.  

Active Learning

Be a coach rather than a judge!
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Before, During, and After  
the Walkthrough

Before the Walkthrough
Setting goals that are focused on sound instructional 
practices and the school-wide plan of action make 
walkthroughs more meaningful. 
The planning stage for walkthroughs is critical to their 
success. 

 • Develop a timeline so classroom visits are made on a 
frequent and rotating basis.

 • Use a calendar, chart, or school map to record 
walkthrough visits to ensure that all classrooms are 
being visited.

 • Schedule observations at various times of the day.

 • Create a climate of trust so teachers have positive 
expectations for walkthroughs and do not view them 
as punitive or compliance checks.

 • Involve teachers in identifying effective instructional 
or behavioral strategies that are the focus of 
walkthroughs.

 • Plan and create lists of indicators that depict good 
instruction or sound practices prior to going into the 
classrooms.

 • Discuss how the indicators relate to the school-wide 
or district plans of action.

 • Choose or create a record-keeping form for 
walkthroughs. Consider the use of technology to 
collect data.

 • Establish general guidelines of what you expect to see 
in every classroom (e.g., Teachers are asking higher-
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level questions. All students are engaged in learning. 
The teacher provides meaningful assignments that 
relate to the standards being taught. The teacher uses 
ongoing assessment, formative and summative, to 
ensure that students are learning.).

 • Communicate clearly with teachers the purpose and 
guidelines of walkthroughs.  

During the Walkthrough
Determining and focusing on the specific purposes of 
walkthroughs can lead to improved instruction, campus 
improvement, and student success. 

Establish clear goals for gathering information during 
walkthroughs. 

 • Remain focused on the established purpose of 
walkthroughs when observing teachers (e.g., Is the 
teacher differentiating instruction to meet the needs 
of individual learners? Are students actively engaged 
in learning? Is the teacher monitoring students and 
providing feedback?  ).

 • Read the walls/room for information that might 
contribute to the focus of the walkthrough (e.g., Are 
objectives evident in the classroom? Are classroom 
rules posted? Is the classroom free of clutter? Is 
student work displayed? Is the room arranged so 
students can work in small groups or with partners?  ).

 • Focus on student behaviors as they relate to the 
goals of the walkthroughs (e.g., Students maintain 
vocabulary journals and use them during writing 
assignments. Students are on task and actively 
engaged in learning. Students clearly understand the 
objectives of lessons.).
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 • Record specific observable behaviors of teachers 
and students based on the indicators or focus of the 
walkthroughs. Avoid generalizations, such as “Good 
Job.”  

After the Walkthrough
Providing feedback is critical to the success of 
walkthroughs. 

 • Participate in informal conversations with teachers 
within  1 – 2  days following walkthroughs.

 • Take time to personally reflect on the observation 
and record guiding questions for teachers before 
conversations are held.

 • Review the focus of the walkthrough at the beginning 
of the conversation.

 • Ask guiding questions that cause teachers to reflect 
on their practices.

 • Communicate the importance of collaboration for 
improved teaching and learning.

 • Share specific observable behaviors of students and 
teachers based on the evidence collected during the 
observation.

 • Assist teachers in setting goals for improvement.

 • Guide teachers to reflect on their needs and how 
those needs align to the campus plan and initiatives.

 • Collaborate with teachers to determine if additional 
support/professional development is needed.

 • Follow up with teachers by having another 
conversation about how they applied the feedback 
(e.g., What have you learned from professional 
development opportunities?  ).
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Walkthroughs and  
Professional Development

To ensure successful implementation of 
professional development, principals can use 
walkthroughs to gather evidence that instructional 
practices are being appropriately employed in the 
classroom.   

For example, training for literacy instruction is provided 
to the entire campus throughout the school year. 
Components of literacy (e.g., guided reading, independent 
reading, reading workshop, writing workshop, guided 
writing, independent writing) are taught on a biweekly 
basis. Following each session, teachers apply the 
knowledge from the training in their classrooms. A teacher-
leader coaches and mentors the teachers after observing 
instructional practices based on the topics of the training.  

Principals can use walkthroughs to ensure 
that instructional practices learned during 
professional development are being 
implemented as prescribed.
The principal can create a culture for improvement 
by taking the following actions. (These actions can be 
replicated for any professional development initiative.) 

 • Create the vision for improved literacy instruction on 
campus.

 • Communicate the importance of teaching literacy 
effectively.

 • Attend the professional development sessions to 
become knowledgeable of what is being taught.
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 • Communicate to teachers that the instructional 
practices learned during professional development 
are important for student success and should be 
implemented in classrooms.

 • Be willing to provide support while teachers are learning 
new techniques. Encourage discussions among 
participants that focus on practices in the classrooms.

 • Establish a nonthreatening environment so teachers 
feel they can make mistakes without being judged.

 • Observe teachers during walkthroughs while they are 
teaching the components of literacy and provide feedback.

 • Encourage collaboration among teachers by asking 
them to observe other teachers as they implement 
components of literacy.

 • Utilize and discuss video lessons as models of 
effective instruction.

 • Support teachers by providing them with the 
resources they need for success.

 • Feature success stories during staff meetings.  

I must practice modeling higher levels of questioning 
for teachers. Yesterday, I asked questions using a 
high-pitched voice. Today, I stood on a stepladder. 
Tomorrow, I‛m going to ask questions while on a pogo 
stick. That‛s a start, right?
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Guiding and Coaching  
for Improvement

Time must be built into the beginning of the 
year to inform teachers that walkthroughs 
are not evaluative tools, but a process that 
offers guidance toward success. Classroom 
walkthroughs can provide relevant feedback for 
goals or target areas. When opportunities are 
taken to share the feedback, principals can model 
their support and become resources as they guide 
and coach teachers for improvement.  

Teacher Goals
 • At the beginning of the year, teachers will set goals.

 • Teacher goals should be linked to campus or 
individual needs. 

 • A campus may identify a school-wide need or the 
teacher and principal together may identify an 
individual need to support campus initiatives.    

Walkthrough Conversation
 • An informal note as a replacement to a follow-

up conversation is common when informing a 
teacher of an overall summary reflection. However, 
conversations are two-way communication 
exchanges that can promote easygoing dialogue 
compared to notes that seem to signal one-way 
communication.
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 • Meaningful conversations are more effective if they 
occur within a couple of days of the walkthrough. 
Even with observation notes as reminders, it is 
difficult to keep all that was seen and heard at the 
forefront of one’s mind so it is recommended to have 
conversations as soon as possible. 

Protocol for Walkthroughs
 • Do I observe for  5  minutes or for  15  minutes?

 • How often do I visit?

 • Do I arrive announced or unannounced?

 • Do I script, use a checklist, or use a data-collection 
device?

 • Do I have a sit-down conversation or a stand-in-the-
hall dialogue?

 • Do I conduct a targeted walkthrough (e.g., focusing 
on a professional development initiative)?

 • Do I focus on the teacher’s goal during the entire 
walkthrough?

 • Do I zero-in on the students, the teacher, or the 
classroom?

These questions are more than likely addressed in 
a district’s framework about walkthrough protocol. 
Establishing guidelines for instructional leaders to follow 
is essential as walkthroughs play an important role in 
cultivating a culture for campus success.

Navigating After the Walkthrough
It is clear to most educators that walkthroughs are a 
valuable means of gathering evidence about teaching 
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and learning throughout a campus. The hazy part is 
actually knowing what to do with the walkthrough 
evidence once it is captured. Why not use a simple 
Gather-Share-Analyze-Reflect-Act Cycle ?   

 • Gather evidence of student learning, and then share 
it in an informal follow-up conversation with the 
teacher.

 • Collaborate with the teacher to analyze and 
determine what the walkthrough evidence says.

 • Guide the conversation to reflect on what the 
evidence (data) actually reveals, as compared to 
what was intended. For example, if the teacher and 
administrator want to discuss what the evidence 
reveals about progress toward the set learning target, 
they might discuss one or more of these questions:
• What does the evidence suggest about what 

students know/are learning/have learned?
• What does the evidence reveal about students’ 

abilities to apply the newly learned knowledge?
• What does the evidence show about what 

students value?
• What might you still need to know?
• Did the remainder of the lesson yield other useful 

data?

 • Use the discussion to take action toward continuous 
improvement with student-centered learning as the 
focal point. Taking action might include validating or 
adjusting previously set goals or asking the principal 
to return and look for other evidence. Empowering 
teachers to develop personalized professional 
learning plans to meet student and campus needs 
will be at the core of this conversation.
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The entire walkthrough feedback cycle involves 
the administrator guiding and coaching each and 
every teacher toward continuous improvement and 
student-centered learning. The reflective walkthrough 
conversation can be a powerful tool for improving 
teaching and learning, demonstrating that the 
administrator is a supportive resource for each teacher.

GatherAct

Reflect

Analyze

Share

Student-Centered
Learning
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Schedule Time for  
What Is Important

Plan Ahead
I have found that once the year starts it seems to fly. I am 
an elementary principal with 455 students and 45 staff 
members. Our district does not have assistant principals, 
so it is all me. I spend a tremendous amount of time 
before the teachers and students come back, planning 
out my time for the entire year. Keep in mind that just 
like we tell our teachers to be FLEXIBLE, we have to do 
the same. So, when something is scheduled and doesn’t 
happen, I just move it to another day.

Before Teachers Return
 • Create a personal Google Calendar and a Campus 

Google Calendar. (You can view your personal and 
Google calendar at the same time. They are even 
color coded.)

 • I add all the events that are scheduled for the year 
into the calendar and choose “walkthrough days.” I 
list the walkthrough days on my personal calendar, 
not the campus one, so they remain unannounced. At 
this point, I save the “walkthrough days” as an all-day 
event so that it goes to the top of the calendar where I 
list my tasks that need to be completed that day.

 • When I choose “walkthrough days,” I like to pick 
one day of the week for each grade level. (I have 
kindergarten through third grade on my campus.)
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Once Teachers Return
 • I ask teachers to send me their daily schedules. I 

look at the schedules as a grade-level group and 
select four different times that would be good to walk 
through each classroom during the year. I found that I 
developed the habit of doing all my walkthroughs first 
thing in the morning because it was usually easier to 
get out. Limiting visits to the morning did not give me a 
true reflection of the daily tasks of the classrooms.

 • Once I have determined my four blocks of time, I 
revisit my calendar and assign times to the different 
walkthroughs for each grade level.

 • If for some reason something happens and I am unable 
to get away during the scheduled time, I just click on 
the event and move it to another day. There have been 
several times that a walkthrough was moved for up to 
five days–that is just part of the life of a principal.

Calendar Example
You will note this calendar contains my to-do list for the 
day at the top, my personal items (like my daughter’s 
dance schedule), and my campus scheduled events.

8am

order cookies
order Teachers Pay
April spotlight

spring picture
Timesheets
Weekly Bulletin
3rd Grade STAAR
Progress Reports

April newsletter No o�ce Day - Mr.
check all accounts

TEPSA presentation
Inflatables

Claire writing test

assign google Jake 27 on 7 game
Halbert-SP-Sande
Principals - Kendra
1st and K switchend of year reminder

Jake 27 on 7 game
Jake writing test
Master schedule -
Oriental Trading

8:30 – 10:30
Massages

11 – 12:30p
2nd Grade
Walkthroughs

11:30 – 12:30p
3rd Grade
Walkthroughs
12:30 – 1:30p
Massages

12p – 1p
1st Grade
Walkthroughs

9 – 10
K Program

2 – 3p
Coates 2:30p – 3:30p

Judge McCall
Retirement 3p – 5p

Dallas party

5:45p – 6:45p
Jazz6p – 7p

Claire CCD

12:45 – 1:45p
Kindergarten
Walkthroughs

5:30p – 6:15p
Tap
6:15 – Hip Hop

10:30 - Prioux

response from Kay?

remind on facebook

GMT-05

9am

12pm

11am

10am

1pm

2pm

3pm

4pm

5pm

6pm

Sun 3/27 Mon 3/28 Tue 3/29 Wed 3/30 Thu 3/31 Fri 4/1 Sat 4/2
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Reflection
 • I have found that selecting one grade level a day to 

visit provides me with a great picture of the pace of 
instruction, classroom expectations, and discipline for 
each of my classrooms. 

 • It also gives me the opportunity to learn about 
different teaching styles and equips me with better 
feedback to share with the entire grade level. I 
may determine what one teacher is doing in her 
classroom to help her students grasp the skill could 
help other teachers.

 • Our teachers plan together and teach the same skills. 
Although they may not be in the exact same place in 
any given walkthrough, the teachers are usually still 
teaching the same skill.

Submitted by:

Julie Gauthier 
2016 Texas National Distinguished Principal Finalist 
Port Neches, Texas
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Time for Walkthroughs
Most of us have heard the lesson of the big rocks. If you 
have two large jars and you put in a certain amount of 
sand, gravel, medium-sized rocks and finally large rocks 
into one jar, the items don’t stand a chance of fitting. But 
wait! If you reverse the order and put in the big rocks first, 
followed by the medium-sized rocks and so on, all the 
items fit neatly into the second jar. This lesson helps us 
to see the importance of prioritizing the things that will 
truly make a difference in student achievement. So why 
do so many administrators not find the time to conduct 
walkthroughs? I believe other tasks are put into the jar first, 
crowding out the vital practice of instructionally focused 
classroom visits. Here are several tips to help place 
walkthroughs higher on our list of priorities.

 • Put walkthroughs on your calendar. Any principal 
knows that good intentions aren’t enough if 
walkthroughs are going to withstand all of the things 
that come our way during a regular school day. 
We have to schedule time for walkthroughs just as 
we would schedule an ARD or a meeting with our 
superintendent. If we don’t put walkthroughs on our 
calendar, chances are walkthroughs will get bumped.

 • Set weekly walkthrough goals that are realistic. Avoid 
setting your weekly number too high. Instead, set it 
moderately low and then raise the number by two 
or three the following week. The idea is to develop 
doing walkthroughs as a regular habit. It’s kind of like 
exercise. The more you get into a rhythm, the more 
likely it will become a regular part of your week.
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 • Have someone hold you accountable for meeting 
your weekly walkthrough goal. This person can be 
someone on your campus, such as your administrative 
assistant, or a fellow principal on another campus. Let 
the person know exactly what you want him or her 
to do as your walkthrough accountability partner. Tell 
your partner that making walkthroughs a priority is 
important to you, but that you need help. Give him or 
her specific instructions to call you at the end of each 
week to find out whether or not you accomplished 
your goal. He or she also needs to ask you about 
your goal for the upcoming week and if you anticipate 
obstacles that might get in your way.

Taking time out of our already busy schedules for 
walkthroughs isn’t always easy, but it’s worth it. After all, 
no principal ever complained about being in classrooms 
too much!

Submitted by:

Aaron Peña  
2016 Texas National Distinguished Principal Finalist 
Waco, Texas
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Walkthrough Advice

Building the Relationship
Oftentimes walkthroughs and formal observations bring 
undo stress upon teachers and can cause disruptions in 
the classroom environment. One simple act can alleviate 
the stress and disruptions of a principal entering the 
room for a walkthrough. The principal needs to master 
the art of building relationships.

I make it a point, every day, to visit classrooms. The visit 
may only take a few seconds, or I may be in there for 
the entire lesson. I may just sit and observe, I may co-
teach the lesson, or I may get down on the floor and 
participate in the activity with the students. The point is I 
am a constant presence in the classroom, a familiar face. 
The teachers and the students know that I will be in the 
classrooms and become comfortable with me visiting 
and participating. My visits become routine, not just 
part of my everyday routine, but part of the classroom, 
student, and teacher routines.  

Another major component of developing relationships 
with teachers is an open line of communication. I visit 
with teachers frequently on a daily basis, not just about 
instruction but on a personal level. I want each teacher 
to feel valued as an educator and as a person. Our 
discussions range from lessons taught, instructional 
strategies, and students to families, goals, and interests. 
I want the teachers to feel comfortable with conversation 
and be willing to share their concerns openly. So when 
I am in their rooms observing, they are comfortable 
teaching and it is instruction as normal.  
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Perhaps the most important component of building 
relationships with teachers is communicating the 
value you find in them. As an administrator, there 
are many times I have to have difficult conversations 
with teachers regarding their instruction, classroom 
management, parent communication, etc. With these 
difficult conversations, I want the teachers to know that 
I value them and what they do. It is not my intention to 
embarrass or humiliate them by bringing a problem to 
light; it is my intention to make teachers better educators. 
I never want teachers to feel like I am trying to usher 
them off my campus or out of the profession. I want 
teachers to feel valued and supported in whatever area 
of need they have. I want teachers to know that I am 
invested in them as educators and as people. 

Relationships are also built when teachers see that you 
are willing to walk a mile in their shoes. I value myself as 
a servant leader and have communicated my leadership 
style to my teachers. They know that I am willing to do 
whatever they need in order for them to be successful 
and for their students to be successful. If that means 
stepping in to help with a lesson, covering a class for a 
teacher, working with struggling students in tutorials, or 
whatever is needed, I am there to help. The willingness 
to step out of my comfort zone as an administrator goes 
a long way in developing relationships.  

Developing relationships can be done through a number 
of methods. The important component is that the 
relationship is honest and real. With the development of 
relationships there are positive results for all involved. 
Walkthroughs and observations become a part of the 
relationship, and the feedback from the walkthroughs 
becomes a component to strengthen the relationship. 
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When I walk into a room to perform a walkthrough, I want 
my teachers to feel at ease knowing that all I’m doing is 
adding to our relationship as educators.

Submitted by:

Jay Fischer 
2016 Texas National Distinguished Principal Finalist 
Hewitt, Texas
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Integrated Technology 
Walkthrough
After a review of lesson plans or a conversation with 
the teacher indicates that the principal will be able 
to observe the use of technology, an “integrated 
technology walkthrough” could be completed. The 
principal should consider that every teacher might be at 
a different level of technology implementation.

Skills to look for
 • Familiarity with hardware and software

 • Student engagement with the technology

 • Usage of the program or programs meets specific 
TEKS for that lesson and grade level

 • Usage of the technology supports the campus 
technology goals

Issues that might occur but should not be 
considered when assessing technology 
usage

 • Hardware issues (e.g., computers and tablets with 
operating failures)

 • Internet usage that may cause streaming video 
disruptions and other unavoidable interruptions of 
applications (Advanced teacher preparation and 
planning can reduce or prevent disruptions.)

 • Wide range of other technological factors that can 
affect delivery of instruction 
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Technology Usage
Name   

Class  

Date 

Evaluator 

1. Does the instructor show familiarity with the hardware 
and software aspects of the technology observed? 
Clearly Evident Evident Somewhat Evident Not Evident

2. Are the students engaged while using the equipment 
and do they show familiarity with the hardware and 
program? 
Clearly Evident Evident Somewhat Evident Not Evident

3. Do the programs support the TEKS for the lesson 
and are the programs grade-level appropriate and 
rigorous? 
Clearly Evident Evident Somewhat Evident Not Evident

4. Was the instructor prepared to use the technology in 
order for instruction to flow smoothly? 
Clearly Evident Evident Somewhat Evident Not Evident

5. Does the use of the technology support the campus 
technology goals? 
Clearly Evident Evident Somewhat Evident Not Evident

Submitted by:

Ronny Snow  
2016 Texas National Distinguished Principal Finalist 
Malakoff, Texas
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Immediate and  
Relevant Feedback

I always found that the most time-consuming part of 
a classroom observation was providing immediate 
and relevant feedback. With time the biggest barrier 
to providing feedback, the more that I can complete 
before I leave the classroom, the less likely I am to get 
distracted before I complete the loop.

Walkthroughs happen the most frequently and are 
unscheduled. Therefore, I provide feedback either 
by writing  2 – 3  sentences directly in the teacher’s 
lesson plan book or by sending a quick e-mail from 
my computer or iPhone before I leave the room. 
Walkthroughs take  20 – 30  minutes total and can occur at 
any time, even as I make my way back to the office from 
yard duty.

Often my walkthroughs occur in the morning when I am 
making my rounds, checking in on students who need a 
little extra attention or that I want to make certain have 
their eyeglasses.

Often, I dictate  2 – 3  sentences into my iPhone. A quick 
e-mail to the teacher and a “cc” to me allows me to not 
only leave immediate feedback for the teacher but also 
to have a copy in my electronic observation file. This 
file is handy when completing evaluations, or when I do 
need to provide guidance and assistance.

For more focused visits, I arrange my calendar so that I 
plan to have some days in the office and some days in 
the classrooms. This schedule allows me to have  2 – 3  



SECTION 2   |   Articles

  Best Walkthrough Practices   |    77

hours of concentrated observations scheduled on my 
“to-do” list as an appointment. These observations have 
a focus, such as student engagement techniques or 
communicating the purpose of the lesson. This schedule 
also helps office staff know when I am available for other 
appointments and when I am unavailable.

If my observation will also be used for compliance 
purposes and requires a checklist or specific form, this 
information is often convertible into a Word document. 
The Word document can be used during the observation, 
e-mailed to the teacher, and e-mailed or uploaded while 
still in the classroom.

Feedback for observations is focused on my observation 
purpose and e-mailed to the teacher before I leave 
the classroom. I then make an appointment with myself 
on my calendar to review feedback and provide some 
school summative comments. These comments are 
communicated to staff, help the Instructional Leadership 
Team determine next professional development steps, 
and ensure that we are using our professional resources 
and budget appropriately.

Both methods allow me to be present and provide 
continuous feedback on a regular basis. While these 
observations occur outside of any formal observation or 
evaluation process, the information collected is formative 
in providing for teacher growth and evaluation.

Submitted by:

Angel J. Barrett, Ed.D.  
2009 California National Distinguished Principal 
Lake Balboa, California
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Setting the Stage: 
Three-Point Check

Classroom walkthroughs are a powerful tool for 
principals to use to ensure their schools are on the road 
to continuous improvement. Walkthroughs encourage 
two-way communication between the school’s leadership 
and the classroom teacher. With today’s technology, 
feedback can almost be immediate. Feedback can be 
given to a teacher in a way that is not evaluative but 
allows for reflection and immediate course corrections. 
But what does a school leader look for when visiting a 
classroom and why? I suggest a three-point check for 
administrators to identify the quality of learning taking 
place in the classroom.

Focus of the Lesson
When walking into the classroom, it is important to first 
view the standard and the “I can” statement. This also 
may be the Big Idea or Essential Question. All of these 
give focus to the lesson as students are given a visual 
reference for what they will “learn” by the end of the 
lesson. Students are further engaged by knowing what 
they will be expected to “do” by the end of the lesson. 
When conducting walkthroughs, our leadership team 
consistently looks for teachers to have these posted 
at the front of their rooms and reference them at the 
beginning of every lesson.
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Lesson Planning
Next, our attention is focused on the teacher’s lesson 
plans. Is what the teacher teaching aligned with his or 
her lesson plans? Are the lesson plans well written and 
easily understood by administration? Has the teacher 
deviated from the plans as written? If so, why? We ask 
ourselves all of these questions during a walkthrough. 
Viewing lesson plans has been an integral part of 
our leadership team’s future planning for school-wide 
professional development and defining individual 
needs of teachers regarding lesson planning. It was 
during walkthroughs that our school realized the need 
for teacher training in creating anchor charts and how 
a visual reference for students improves learning 
outcomes.
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Standard Lesson Plan

Subject:___________ Grade:___________ Dates:___________

Common Core
Standard

Essential Question
Formative and/or

Summative
Assessment(s)
Key Vocabulary
and Vocabulary

Strategy
Lesson Instruction

Planning Phases
Spiral Review and  

Homework
(15 min.)

Chunk 1 (20 min.)
Guided Practice

Chunk 2 (20 min.)
Guided Practice

Independent
Practice/

Small Group Task
Small Group Task

(Remember to 
include these

stations)
Accelerated Math!

Teacher Group!

Spiral Review!

Extension!

Task Cards
Exit Ticket

(Assessment)
Homework
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Student Engagement
Lastly, we focus our attention on student engagement. 
When asked, can students tell you about the task they 
are engaged in? When asked, are students able to 
connect previous learning to current learning? When 
students are authentically engaged in instruction or a 
specific task, we expect students to be able to articulate 
what they are doing. If not, the teacher may or may not 
have effectively set the stage for learning which is critical 
to students attaining learning targets.

These three areas have aided our school’s leadership 
team in improving learning outcomes for our students. 
This process of “look-fors” has also improved teacher 
learning; teachers know what the leadership team is 
looking for when entering their classrooms. Because 
teachers know what is expected when we enter the 
classrooms, they are consistent in setting the stage for 
learning.

Consistency is an important key to continuous 
improvement.

Submitted by:

Steve M. Lassiter, Jr. 
2015 North Carolina National Distinguished Principal 
Greenville, North Carolina
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Making Walkthrough  
Moments Count

Make it more than just one more thing to do
I know there are many demands placed on the time of 
today’s busy school administrators. How do I know? I am 
one of them, working hard day and night in an effort to 
balance it all effectively. I want to make the most of each 
moment, including classroom visits, by providing timely 
feedback to teachers that highlights and supports best 
practices in the classroom.

While it can be difficult to squeeze in time for effective 
commentary, I have found it to be one of the best 
ways to ensure that strong instruction continues in our 
school, day after day. Recognizing and encouraging the 
strongest, most effective practices we observe is a sure 
way to keep them going. When wireless technology is 
working in my favor, I am able to enter feedback directly 
into Georgia’s electronic TKES platform during the visit. 
When it is not, I use my device to take notes in the 
notes app instead for easier transfer once my wireless 
connection resumes.

To make the most of the moments we have, I capitalize 
on what I see during walkthroughs and formative 
observations for reasons beyond just the walkthrough 
itself. I snap pictures for our school Twitter feed (@
ElmStreetELM) and gather teacher practices to spotlight 
during our next faculty meeting. I use a practice we call 
Name It, Claim It, where photos are displayed on-screen 
and teachers stand to quickly share what was taking 
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place in the classroom at the time. (Special thanks to Dr. 
Lorraine Johnson at Madras Middle School in Newnan, 
Georgia for leading me to Name It, Claim It.)

Tell more, be specific
While I have found it wise to begin with the language 
of the standards or the TKES rubric as a foundation for 
comments, I am wary of saying only those kinds of things. 
Teachers want specifics. Our teachers want to hear 
more than “You make effective use of research-based 
strategies.” Teachers really want to know what evidence 
we observed that led us to make that statement.

Here are a few examples of commentary pulled directly 
from platform walkthroughs:

“Based on the individual clues they were given, students 
engaged in higher order thinking to complete their 
presentations, particularly with regard to inferencing 
and determining the most logical location of the family 
being sought. I’m thrilled to see you leading students 
to collaborate with a shared google slide presentation. 
Students seemed quite comfortable with the technology. 
They made wise use of images, font changes, and such.”   

“Loved seeing you conducting fluency checks with 
students today, then working together to determine if 
they’re meeting their goals. Such a strong practice! I love 
the way you’ve chosen to organize this time. Everyone 
was highly productive, whether practicing a rereading, 
working on vocabulary, or reviewing key phonics skills. 
It was a great model of highly effective instruction and 
assessment.”
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Other ways to make the moments count
 • Engage and become part of the classroom. Last 

week I was the object students chose to measure.

 • Capture the language of the teacher and the 
students; teachers love to read what students have 
said to me about their learning.

 • Use co-teach times to observe twice as many staff 
members.

 • Offer suggestions for improved practices. If 
weaknesses exist, suggestions for improvement and 
follow-up support are what teachers and students 
need.

 • Teach teachers the art of recapping.

 • Let teachers know who to visit when they seek new 
ideas or extension of specific skills (e.g., academically 
challenging environment, differentiation); use 
walkthrough results to build teacher leadership.

My favorite parts of the week are the times I spend 
observing and interacting in the classroom. As a busy 
administrator, striving to be the best instructional leader I 
can be, I feel most successful when I am able to be part 
of classrooms so naturally and so often that students 
never need to ask why I am there.

Submitted by:

Christi Hildebrand, Ed.D. 
2015 Georgia National Distinguished Principal  
Newnan, Georgia
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Virtuosity...In the Kingdom
As in business wherein the CEO is responsible for 
the productivity of his/her employees, the principal is 
responsible for the potency of his/her staff, namely the 
teachers who inspire the students. As an educational 
institution therefore the role of the principal is to be the 
principled, principal teacher. This is the central mindset 
which makes walkthroughs an integral part of the day, 
not something that occurs haphazardly or when time 
allots. They are scheduled into the calendar like any 
other appointment would be. Therefore, barring a crisis 
or any other unforeseen meeting, walkthroughs are part 
of the culture of learning.

Virtuosity – Doing the Common 
Uncommonly Well
During a walkthrough, the focus is virtuosity, which 
means doing the common things uncommonly well. What 
is the learning target? Is there efficiency (e.g., smooth 
transitions, no instructional time lost to medial tasks)? Is 
there “withitness,” which means the room is engaging 
and free of behavior issues (Marzano, 2007)? Are the 
needs of individual learners being met? Are the students 
participants in their learning? Is the classroom optimistic? 
Do the students have strong learning habits? Are the 
“learners doing the learning” (Danielson, 2007)? Is there 
“J Factor” or is the learning fun (Lemov, 2010)? Is there 
concerted cultivation of grit? These are all common 
qualities of productive classrooms that need to be done 
uncommonly well in order to provide students with the 
optimal opportunity for success as learners. In addition, 
these qualities can and should be observed in every 
classroom walkthrough.
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It Is a Jungle Out There!...Or Is It?
The day-to-day life of the principal can often feel like 
being lost in the jungle, while trying to survive being 
eaten alive by assorted prey or navigating wild terrain 
without stepping into a mound of fire ants. At the same 
time, the principal must be responsible for the safety, 
welfare, and future success of hundreds if not thousands 
of young people. A jungle for sure…or is it?

Perhaps one of the most magical places to visit is Walt 
Disney World and the Animal Kingdom therein, where 
all of the chaos of the varied jungles, animal habitats, 
and ecosystems of the world come together in harmony. 
There is exceptional diversity, yet absolute virtuosity! 
This is the mindset of the walkthrough, certainly not 
The Jungle Book, but rather the Kingdom of Virtuosity 
comprised of octopi, rabbits, wolves, lions, and crows.

 • Octopi: Octopi are amongst the smartest of all animals 
in the world. In the Kingdom of Virtuosity, at the head 
of every class is a skilled teacher, or an octopus, 
with the ability to use his/her tentacles to reach each 
student with sufficient challenge while floating and 
dancing within a choreography of compassion.

 • Rabbits: “If you chase two rabbits, both will escape.” 
Doing the common, uncommonly well means picking 
a rabbit, chasing it, and catching it. Learning targets 
in the Kingdom of Virtuosity represent the most 
important learning. The targets are student centered, 
highlight achievable goals, and can be measured.

In a system of complex and high standards, keeping 
things simple is more important than ever. Chase one 
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rabbit in each lesson and guaranteed progress will 
occur faster than ever before. Incorporating tangential 
standards and student outcomes into the learning targets 
can be overwhelming to both the students and the 
teacher. Chase one rabbit at a time. If you chase more 
than one, perhaps all will escape. Develop the habit of a 
rabbit! Virtuosity of purpose makes a difference.

 • Wolves: In the animal kingdom, wolves are famous 
for their leadership ability. Each classroom has a pack 
of leaders being concertedly cultivated by its leader, 
but the wolf in the Kingdom of Virtuosity is symbolic 
of much more. Have you heard the Cherokee 
Legend, A Tale of Two Wolves ? It goes as follows: 
One evening, an old Cherokee told his grandson 
about a battle that goes on inside people. He said, 
“My son, there is a battle between two wolves inside 
us all. One is evil, anger, envy, jealousy, sorrow, 
regret, greed, inferiority, self-doubt, false pride, 
superiority, ego, and all things negative. The other 
wolf is good. It is joy, peace, love, empathy, serenity, 
humility, truth, compassion, and hope, the positivity in 
life.” The grandson thought about it for a minute and 
then asked, “Grandfather, which one will win?” The 
old Cherokee simply replied, “The one you feed.”

In the Kingdom of Virtuosity, not only is the vision of 
the leader the hope of the pack, but the students and 
teachers are feeding the right wolf. Students are not 
saying “I can’t,” and teachers are not saying “I know 
this is hard or difficult.” Rather, teachers are recognizing 
effort towards mastery of a rigorous rabbit, and students 
are readily accepting the challenge to “Get Smart.” Both 
are feeding the right wolf academically and socially-
emotionally.
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 • Lions: Lions are considered the “King of the 
Jungle” because of their fearless nature, strength, 
propensity to live cooperatively in groups or prides, 
and their ability to organize. In the Kingdom of 
Virtuosity, students are lions as learners. They work 
cooperatively, show pride in their work and their 
environment, can organize themselves as part of a 
group (including their personal space and materials), 
are fearless in navigating their learning by being 
self-advocates, and exhibit strength by being freely 
inquisitive and resilient in the face of adversity or a 
challenging curriculum.

 • Crows: Crows are perhaps the most intelligent of all 
birds in the animal kingdom. They are highly adaptable, 
complex real-world problem solvers, and thrive in a 
vast variety of habitats. In the Kingdom of Virtuosity, the 
students are adaptable, real-world problem solvers in 
all areas of the curriculum. Regardless of the subject 
matter, the students are able to adapt and overcome. 

The Three-Minute Safari
The Kingdom of Virtuosity (depicted in the five animals 
through diversity of color, size, land of origin, and array of 
skills) is visible in a matter of minutes, if not seconds. This 
description is certainly representative of the diversity in our 
classrooms.

Learning targets or rabbits are evident, and the language 
both the students and teacher use are indicative of 
leadership, as well as which wolf they feed. The condition 
of the classroom, student materials, student work, and the 
functionality of small group work speak volumes about the 



SECTION 2   |   Articles

  Best Walkthrough Practices   |    89

lions. The delivery of instruction through real-world problems 
and simplified, complex thought processes keeps crows at 
work. If all this is taking place, chances are the vision of the 
leader is truly the hope of the pack. With a strong octopus 
in charge, tentacles reach every child at their level in an 
environment of social-emotional health. There is efficiency, 
love of learning, “withitness,” optimism, and concerted 
cultivation. The diverse learners are doing the learning. 
Pure harmony,  produced by true virtuosity, permeates the 
educational kingdom (the school).

Danielson, C. (2007). Enhancing professional practice: A framework for teaching. 
Alexandria, VA: Association for Supervision and Curriculum Development. 

Lemov, D. (2010). Teach like a champion: 49 techniques that put students on the 
path to college (K–12). San Francisco, CA: Jossey Bass. 

Marzano, R. (2007). The art and science of teaching: A comprehensive framework 
for effective instruction. Alexandria, VA: Association for Supervision and 
Curriculum Development.

Submitted by:

Kerry Anne Dunne
Principal
East Meadow, New York
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Look-Fors

Specific indicators of effective instruction might 
be called “look-fors.” Whatever they might be 
titled, these “look-fors” indicate implementation 
of effective learning. The teachers and the 
instructional leader can collaborate to identify the 
indicators that will become the common language 
that describes high-quality instruction and learning 
across the campus.   

During follow-up walkthrough conversations, teachers 
should be able to explain why a particular practice 
or strategy was used during the lesson and perhaps 
why it deepens the student learning. Although there 
is no single right way to teach, effective instruction 
demonstrates that teachers should use a variety of 
strategies and practices, as well as be able to articulate 
the intent of those that are chosen. Students must 
also be able to communicate what they are doing and 
learning. “Look-fors” can be used by administrators to 
initiate conversations about effective teaching practices 
and the learning observed.   

“Look-fors” can be teacher or student behaviors 
that provide evidence of teaching and learning (e.g., 
instructional strategies, learning activities, practices, 
outcomes). The following lists provide example 
descriptors that a campus might consider as they target 
categories for school-wide implementation. Educators 
might use these examples to jump-start the identification 
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of “look-fors” or observable evidence for campus 
walkthroughs and instructional conversations that focus 
on continuous improvement.

Classroom Environment
 • Routines/procedures are evident

 • Space/furniture is arranged to optimize learning

 • Technology appropriately integrated

 • Positive climate

Supports for Student Learning
 • Smart boards or whiteboards

 • Instructional bulletin boards

 • Wall displays

 • Anchor charts

 • Visual thinking documentation

 • Instructional resources

 • Scoring rubrics

 • Models/exemplars

Instructional Practices
 • Modeling

 • Demonstration

 • Presentation

 • Discussion

 • Coaching

 • Focused practice

 • Teacher-initiated questions

 • Hands-on learning experiences
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 • Centers/stations

 • Problem-based learning

 • Re-teaching

 • Assessment 

High-Yield Instructional Strategies
(Applicable to teacher and/or students) 

 • Identifying similarities/differences

 • Summarizing/note-taking

 • Reinforcing effort/recognition

 • Homework/practice

 • Nonlinguistic representations

 • Cooperative learning

 • Setting objectives/feedback

 • Generating/testing hypotheses

 • Cues/questions/advance organizers

Adapted from: 
Marzano, R. & Pickering, D. (2001). Classroom instruction 

that works: Research-based strategies for increasing 
student achievement. Alexandria, VA: Association for 
Supervision and Curriculum Development.

Thinking or Task Levels
 • Remember

 • Understand

 • Apply

 • Analyze

 • Evaluate

 • Create
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 • Depth of Knowledge  1  – Recall/Reproduction

 • Depth of Knowledge  2  – Skills/Concepts

 • Depth of Knowledge  3  – Strategic Thinking/Reasoning

 • Depth of Knowledge  4  – Extended Thinking

Grouping Formats
 • Large group

 • Small group

 • Pairs

 • Individual

Instructional Materials
 • Appropriate and challenging content

 • Content-specific manipulatives

 • Handheld technology

 • Lab/activity sheet

 • Published print materials

 • Real-world objects

 • Textbooks

 • Websites

Teacher Behaviors
 • Aligns learning activities to standards

 • Communicates objectives/expectations

 • Provides collaborative opportunities

 • Engages all students

 • Asks questions at varying thinking levels

 • Interacts with students

 • Uses multiple methods to complement content (e.g., 
online, images, charts, video, organizers, modeling)
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 • Facilitates and monitors learning

 • Gives timely, constructive feedback

 • Uses formative and summative assessment

 • Employs technology to enhance learning

 • Responds to different needs of students

• Content 
• Process 

• Product
• Environment

 • Provides questioning support

• Probes
• Rephrases
• Scaffolds

• Wait time
• Feedback

Student Behaviors
 • Knows what to do

 • Is highly engaged – is somewhat dysfunctional

 • Asks questions

 • Responds to questions (higher/lower/combination of 
levels)

 • Processes content by: listening, speaking, reading, 
writing

 • Engages in authentic/hands-on activities

 • Chooses tools for learning and ways to convey learning

 • Demonstrates high levels of cognitive engagement

 • Articulates the purpose of task/work

 • Explains the criteria for success

 • Uses resources

 • Supports peers

 • Self-assesses/self-monitors
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Frequently Asked Questions

 • What are walkthroughs?

Walkthroughs are informal and brief visits to a classroom 
that focus on gathering evidence of student learning.  

 • Are walkthroughs ever called any other names?

Yes, other names given to walkthroughs are data walks, 
instructional walks, quick visits, learning walks, and 
CWTs. 

 • What is the length of time for one classroom 
walkthrough?

Classroom walkthroughs often range from 5 minutes to 
15 minutes. However, this time frame might vary, pending 
the walkthrough process chosen by a district. 

 • Should the walkthrough be announced?

Walkthroughs can be announced or unannounced. 
Walkthroughs should be a daily happening of any school 
learning environment. Students and teachers should 
always view a walkthrough as a natural occurrence. 

 • How many walkthroughs should an administrator 
conduct throughout the year?

There is no magic number. The more walkthroughs per 
teacher that an administrator can accomplish, the more 
accurate the actual picture of teaching and learning 
throughout a campus will be. The number can vary by 
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district requirements, but walkthroughs that are daily 
routines and a frequent, natural part of each school day 
are recommended.  

 • Why does an instructional leader conduct a 
walkthrough?

An administrator must keep a pulse on teaching 
and learning that occurs throughout the campus. 
An administrator is a resource to the teachers on a 
campus, providing support to move learning forward. 
The improvement of student achievement is the ultimate 
responsibility of the campus administrator. 

 • Is a walkthrough evaluative?

Walkthroughs are not intended for formal teacher 
evaluation purposes. Walkthroughs help administrators 
and teachers learn more about instruction and student 
learning and identify what training and/or support 
teachers may need. 

 • Can teachers learn to view walkthroughs as 
purposeful and useful?

Yes, they can if several things occur. When the purposes 
of walkthroughs are fully and clearly communicated, when 
walkthroughs are carried out in a climate of trust, and 
when the results are used in the way communicated, then 
teachers will realize how classroom walkthrough evidence 
is connected to improvement efforts. The ‘gotcha’ 
mindsets must be changed over time. The perspectives 
of teachers can change when you do what you say and 
prepare teachers how to use the walkthrough evidence.
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 • Are there different types of walkthroughs?

Yes, there can be different types. This is determined by 
the walkthrough process or protocol used by a district or 
campus. There can be different targeted walkthroughs 
that focus on teacher behaviors, student behaviors, 
the learning environment, a particular initiative, an 
instructional practice or strategy, or a focus determined 
by a teacher or grade level. All walkthroughs should 
be followed up with reflective conversations where the 
administrator and teacher engage in a collaborative 
conversation.

 • Who conducts walkthroughs?

Walkthroughs can involve the principal and/or other 
administrators, other instructional leaders, and teachers 
as observers.

 • Can teachers participate in walkthroughs?

Yes, they can. Teachers may wish to participate as 
observers to learn how school-wide initiatives actually 
look when implemented in a classroom. Teachers 
might focus on student engagement and effective 
instructional practices, networking with each other to 
refine their instruction and improve school-wide efforts 
on an engaging learning environment. The collaborative 
process hopefully results in improved learning across the 
campus.

 • What is the focus of a walkthrough during an 
observation?

The focus may vary, depending on the walkthrough, but 



SECTION 3   |   Resources

  Best Walkthrough Practices   |    99

it should be a focus on best practices every day. The 
walkthrough can focus on what the teacher says and 
does, what the students say and do, or the classroom 
environment.

A walkthrough can focus on a teacher request. For 
example, the teacher being observed may want to know 
if he/she actually allowed wait time after a question was 
posed and how he/she handled student responses.  

The focus may be about determining if a campus 
initiative is being implemented as agreed upon by the 
teachers or how well a set of adopted practices are 
being integrated into instruction. However, the focus 
might center on what the students can do as a result of 
the instruction; thus, the administrator will interact with 
the students during the visit.    

Whatever the focus, the walkthrough evidence that 
is gathered can impact many things: decisions for 
professional development campus planning, reflective 
practices, conversations about improvement, patterns 
in teaching and learning—all resulting in a continuous 
cycle to improve student learning and increase student 
achievement. 
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Key Research Findings

Research supports that walkthroughs can be used to 
improve teacher and student learning when they are 
effectively administered and their intent and processes 
are clearly communicated.

The quality of teacher instruction is linked 
to student success.

 • The quality of the instruction provided by the 
classroom teacher can affect school improvement 
effort (Stronge & Tucker, 2003). 

 • Effective instruction by teachers can directly impact 
student learning (Hattie, 2008; Marzano, Pickering, & 
Pollock, 2004).

 • A direct correlation exists between effective instruction 
provided by highly qualified teachers and increased 
student achievement (Colvin & Johnson, 2007).

 • Effective instruction is comprised of common 
elements if these elements are consistently 
implemented: clearly stated learning objectives, 
teaching, modeling and demonstrating, guided 
practice, checks for understanding, and formative 
assessments (Hattie, 2008; Marzano et al., 2004; 
Schmoker, 2011).

Administrators who spend time in 
classrooms increase their effectiveness as 
instructional leaders.

 • A significant finding that surfaced regarding 
leadership practices in schools cited 88% of 
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principals who were identified as strong instructional 
leaders visited classrooms daily and the other 12% 
visited classrooms 1 to 2 times a week. Instructional 
leaders, who are characterized as effective, assess 
performance by observing and talking to students 
and gain a more focused view of how to be a support 
and resource for teachers (Brewster & Klump, 2005, 
p. 34).

 • Another finding from the analyses of several studies 
identified two administrative behaviors that appeared 
to have a large impact on student achievement: 
monitoring the effectiveness of school practices and 
their impact on learning, and being visible and having 
quality contact and interactions with teachers and 
students (Waters et al., 2003).

Walkthroughs allow administrators and 
teachers to establish a common language 
about instruction.

 • While an important purpose of walkthroughs is the 
data that is gathered, this data can also stimulate 
instructional conversation between teachers and 
principals (Skretta, 2007). 

Walkthrough data can be used to guide 
school-wide professional development 
which leads to teacher and student 
success.

 • Evidence gained from walkthroughs proved valuable 
in helping district and campus administrators make 
informed changes in the professional development 
offered (Supovitz & Weathers, 2004).
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Communication and the sharing of 
procedures and processes can make 
walkthroughs less stressful and more 
successful.

 • It is important that principals actively involve teachers 
in the walkthrough process to help them understand 
the purpose and how walkthrough feedback is a two-
way process (Skretta, 2007).

 • Clear communication can help establish a 
walkthrough culture embraced by all. When the 
intended purpose is not shared and the results 
don’t occur as originally stated, mistrust occurs 
and sometimes results in stress and anxiety (David, 
2008).

 • The results of a four-year study found that 
walkthroughs caused anxiety for teachers. Reported 
results indicate it was difficult to convince teachers 
or principals that walkthroughs would not be used as 
evaluative tools (Valli & Buese, 2007).

 • The intent of walkthroughs can be communicated 
in several ways that can produce a positive impact: 
focus walkthroughs on areas where professional 
development supports the implementation 
initiatives; use the collected data or evidence to 
affect continuous improvement efforts; show how 
the walkthroughs have a favorable influence on the 
learning (Kerr et al., 2006).
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Discussion Questions

The following questions are presented to help 
administrators take time to think about and 
discuss classroom walkthroughs and walkthrough 
practices. 

 • How would you define a classroom walkthrough?

 • What are three benefits of your classroom 
walkthroughs?

 • What are other terms that you might use in place of 
the phrase classroom walkthroughs?

 • How might the culture on a campus affect the 
acceptance or the value of walkthroughs?

 • What steps might you take to be more intentional in 
creating a campus culture that views walkthroughs as 
tools for improving teaching and learning?

 • How do you ensure that all teachers understand the 
purpose of walkthroughs in your school?

 • How would you complete this statement? Classroom 
walkthroughs are .

 • How would you recommend that observation data be 
recorded in a classroom walkthrough?

 • Who might you share walkthrough data with? Why?

 • Brainstorm different ways that walkthrough feedback 
can be shared. Place a check by the one(s) that you 
prefer.

 • Which idea did you read about that you would 
immediately like to implement or embed in your 
walkthrough habits or practices?
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 • What is one idea shared in this book that you will use 
next week?

 • How might your school benefit from campus 
walkthroughs? Students? Teachers?

 • How do walkthroughs improve student achievement?

 • How do administrator-teacher relationships impact 
campus walkthroughs? How will you build trust to 
assure walkthrough success?

 • Which ideas/practices in this book appear to align 
with your thinking on walkthroughs? What questions 
do you still have about walkthroughs?

 • How can the Look-Fors in the Resources section help 
you engage in informal conversations with teachers 
about continuous improvement?

 • How might you use the Frequently Asked Questions 
in the Resources section to increase the walkthrough 
process on your campus?

 • How might you use reflective questions or informal 
conversations to increase teachers’ abilities to 
analyze their teaching practices?

 • With which teachers do you currently feel you have 
high-quality feedback conversations? What can you 
do to increase the effectiveness of instructional 
conversations with other teachers?

 • Best Walkthrough Practices can help you validate 
how learning evidence or data can inform 
goal setting, reflection, campus initiatives, and 
professional development. What is one idea that 
describes how you might use observation evidence 
differently than before? 
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Action Tasks

Suggested actions are noted to encourage 
administrators to reflect on, evaluate, and take 
action to enhance their own walkthrough practices.  

 • Imagine that you have built a campus that focuses 
on walkthroughs as continuous improvement. 
What kinds of changes would you expect to occur 
in teacher conversations and in professional 
development opportunities?

 • Reflect on your individual walkthrough practices. 
Based on your self-assessment of walkthrough 
practices, what goal(s) can you identify that would 
strengthen an area or skill in conducting campus 
walkthroughs? How will you know when you are 
successful in achieving the goal(s)?

 • Use Best Walkthrough Practices to assess your 
habits regarding campus walkthroughs. What are you 
most proud of? What might you do differently? Why? 
How might you support and sustain a continuous 
improvement culture?

 • Review the benefits of walkthroughs identified in 
this book. Which benefits explain why you conduct 
walkthroughs? Are there other benefits that could be 
added to your list? Why/Why not?

 • Examine the reflective questions that you ask 
teachers during walkthrough follow-up conversations. 
Do you think they could be improved? How would 
you use the resources in this book to support your 
instructional conversations?



SECTION 3   |   Resources

  Best Walkthrough Practices   |    108

 • Consider digital tools that might increase your 
ability to improve your walkthrough data collection. 
Network with your peers to compare your lists and 
determine an idea that you might use to expand your 
walkthrough efforts.

 • Critique the walkthrough training provided for your 
teachers. How might you improve on the training or 
the walkthrough process?

 • What factors are important to consider in planning 
and conducting walkthroughs? Is there one (or 
more) that you had not considered before reading 
this book? If so, why do you think it now warrants 
consideration?

 • Give teachers an opportunity to assess campus 
walkthroughs and share concerns or anxieties. What 
leadership behaviors might you need to change or 
add based on staff input? 

 • Think about what you routinely observe during a 
classroom walkthrough. Do you consider the impact 
of the learning environment? Describe how indicators 
in the classroom environment influence student 
learning positively/negatively.

 • The next time you conduct a walkthrough, be mindful 
of how the teacher responds to the different learning 
needs in the classroom. Gather evidence that shows 
teacher behaviors (words and/or actions) and collect 
evidence that describes the effect, if any, that the 
teacher’s actions have on the student(s).

 • During a future walkthrough, observe how teachers 
respond when students orally answer questions. 
What does the teacher say or do after the students 
answer the questions? Collaborate with the teacher 
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and determine if these words/actions favorably 
influence student engagement. If not, what could 
change to result in a more positive impact on student 
learning?

 • Generate a list of strategies for finding time to 
conduct walkthroughs. Review the strategies and 
select two that you will use to increase the number 
of walkthroughs you conduct. Try one or both of 
these strategies for a month, and then evaluate 
the effectiveness in increasing your time in the 
classrooms. If either of these strategies are working, 
continue the usage. However, if you find that the 
number of daily or weekly walkthroughs has not 
increased, select another strategy and determine if 
that idea is successful.   




